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1. RATIONALE  
 

Great Meols Primary is committed to providing an appropriate and high quality education 
to all the children living in our local area.  We believe that all children have a common 
entitlement to a broad and balanced academic and social curriculum, which is accessible 
to them, and to be fully included in all aspects of school life.  

 
We believe that all children should be equally valued in school.  We will strive to eliminate 
prejudice and discrimination, and to develop an environment where all children can 
flourish and feel safe.  

 
Great Meols Primary is committed to inclusion. Part of the school's strategic planning is to 
develop cultures, policies and practices that include all learners.  

 
This policy describes the way we meet the needs of all children who experience barriers 
to their learning, which may relate to sensory or physical impairment, learning difficulties 
or emotional or social development.  

 
 

2. OBJECTIVES  
 
The aims and objectives of this policy are that the following principles meet the 5 
outcomes of Every Child Matters: 

Be healthy 
Stay safe 
Enjoy and achieve 
Make a positive contribution 
Achieve economic wellbeing 

 

 To create an environment that meets the special educational needs of each child. 

 To ensure that the special educational needs of children are identified, assessed and 
provided for. 

 To make clear the expectations of all partners in the process. 

 To identify the roles and responsibilities of staff in providing for children's special 
educational needs. 

 To achieve a level of staff expertise to meet pupil need. 

 To meet individual needs through a wide range of provision. 

 To enable all children to have full access to all elements of the school curriculum. 

 To ensure that our children have a voice in this process. 

 To ensure that parents or carers are able to play their part in supporting their child's 
education. 

 To work towards inclusion in partnership with other agencies and schools. 

 To reach high levels of achievement for all. 

 To enable children to move on from us well equipped in the basic skills of literacy, 
numeracy and social independence to meet the needs of secondary school life and 
learning.  



 3 

 To ensure that pupils with SEN are perceived positively by all members of the school 
community, and that SEN and inclusive provision is positively valued and accessed by 
parents and carers.  

 To ensure equality of opportunity for, and to eliminate prejudice and discrimination 
against, children with special educational needs.  

 
 

3. EDUCATIONAL INCLUSION 
 

In our school, we aim to offer excellence and choice to all our children, whatever their 
ability or needs.  We have high expectations of all our children and we aim to achieve this 
through the removal of barriers to learning and participation.  We want all our children to 
feel that they are a valued part of our school community.  Through appropriate curricular 
provision, we respect the fact that children: 

 

 have different educational and behavioural needs and aspirations;  

 require different strategies for learning; 

 acquire, assimilate and communicate information at different rates; 

 need a range of different teaching approaches and experiences. 
 

Teachers respond to children's needs by: 
 

 providing support for children who need help with communication, language and 
literacy; 

 planning to develop children's understanding through the use of all their senses and of 
varied experiences; 

 planning for children's full participation in learning, and in physical and practical 
activities; 

 helping children to manage their behaviour and to take part in learning effectively and 
safely; 

 helping individuals to manage their emotions, particularly trauma or stress, and to take 
part in learning. 

 
 
4. ADMISSION ARRANGEMENTS 

 
Normal admission arrangements apply and we strive to be a fully inclusive school.  All 
children will be treated according to their needs in line with the school’s policy for 
equality.  No child will be denied admission because of his or her creed, race, physical 
ability or academic attainment.  Where a child has a particular need e.g. wheelchair 
access the governors will make reasonable adjustments to ensure the child’s needs are 
fully met.  If a child is transferring into the school with an EHCP, or has been receiving 
extra support from LA centrally funded resources in their previous school, the 
continuation of this support will be negotiated with the appropriate officer of the LA to 
ensure that their needs can be met.  Any variation to the above will need to be agreed by 
the full Governing Body. 
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5. SPECIAL EDUCATIONAL NEEDS  
 

Children with special educational needs have learning difficulties that call for special 
provision to be made.  All children may have special needs at some time in their lives. 
Children have a learning difficulty if: 
 

 they have significantly greater difficulty in learning than the majority of children of the 
same age; 

 they have a disability which prevents or hinders them from making use of the 
educational facilities that are provided for other children of the same age. 

 
Many of the children who join us have already been in Early Years education and, in 
some cases, children join us with their needs already identified.  However, all children are 
assessed when they enter our school, so that we can build upon their prior learning.  We 
use this information to provide a baseline assessment for the development of an 
appropriate curriculum for all our children. 

 
 

Early Intervention Support 
 
If our assessments show that a child may have a learning difficulty, we use a range of 
strategies that make full use of all available classroom and school resources.  This level 
of support is called Early Intervention Support.  Early Intervention Support can be 
triggered through concern, supplemented by evidence that, despite receiving 
differentiated teaching, pupils: 

 

 Make little or no progress;  

 Demonstrate difficulty in developing literacy or numeracy skills; 

 General progress is deemed to be one year below that of their cognitive ability; 

 Show persistent emotional/social difficulties which are not affected by behaviour 
management strategies; 

 Have sensory/physical problems, and make little progress despite the provision of 
specialist equipment; 

 Experience communication and/or interaction problems and make little or no progress 
despite experiencing a differentiated curriculum. 
 

If the school decides, after consultation with parents, that a pupil requires Early 
Intervention support to make progress, the teacher, in collaboration with the SENCO, will 
offer classroom based interventions that are different from or additional to those provided 
as part of the school's usual working practices.  They will have a Special Educational 
Needs support plan which will include the targets that are currently being worked on and 
what additional provision is put into place for that child.  This individualised plan will be 
reviewed three times a year so that the outcomes can be closely monitored and adapted 
if necessary.   Parents will be closely informed of the action and results. 
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Targeted Support 
 

If the class teacher and SENCO feel that sufficient progress is not being made then a 
child may progress to the Targeted Support level where children may require additional 
support from school based staff or outside agency intervention.  Parents/Carers will be 
consulted prior to any support being actioned.  The difference in support will be reflected 
in their Special Educational Needs support plan which will then also include a one page 
Profile which sets out what is important to know about that child as well as specifying a 
clear set of expected long term outcomes.  The content of a Profile is developed, as 
appropriate, with the child and the child’s family.  

 
This enhanced level of support will usually be triggered when, despite receiving 
differentiated teaching and a sustained level of support, a pupil: 

 

 Still makes little or no progress in specific areas over a long period 

 Continues to work at National Curriculum levels considerably lower than expected for 
a pupil at a similar age or cognitive ability; 

 Continues to experience significant difficulty in developing literacy/numeracy skills; 

 Has emotional/social problems that substantially impede their learning; 

 Has sensory or physical needs requiring additional specialist equipment or    
 visits/advice from specialists; 

 Has communication or interaction problems that substantially impede the  
 development of social relationships, thus presenting barriers to learning. 

 
 
Request for Needs Assessment 
 

If it is felt that a child is not achieving the outcomes set then the next step will be to draw 
up an Additional Support Plan which requires a greater detailed analysis of a child’s 
needs.  After two review periods, it might then be deemed necessary to arrange a review 
meeting with parents and all the agencies working with that child, in order to determine 
whether a higher level of Special Educational Needs support is needed. This may be to 
apply for a Pupil Funding agreement (PFA) which provides additional funding to schools 
to support children within the mainstream setting or whether to request an assessment 
for an Educational Health and Care Plan (EHCP) which determines both the level of 
support required for a child as well as the most appropriate setting. This could be within a 
mainstream school or within specialist provision.  

 
 

Education, Health and Care Plan 
 
An Education, Health and Care plan (EHCP) will normally be provided where, after a 
Needs Assessment, the LA considers the pupil requires provision beyond what the 
school can offer.  However, the school recognises that a request for a Needs 
Assessment does not inevitably lead to an EHCP. 
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An EHCP will include details of learning objectives for the child.  These are used to 
develop targets that are: 

 

  Matched to the longer-term objectives set in the EHCP; 

  Short term; 

  Established through parental/pupil consultation; 

  Set out in an Special Educational Needs Plan; 

  Implemented in the classroom; 

  Delivered by the class teacher with appropriate additional support  
 
 

Reviews of Education, Health and Care Plans 
 
Where a child has an EHCP the school will carry out an annual review which  
parents/carers, child (if appropriate), outside agencies, SENCO and other staff as 
appropriate, will be invited to attend.  The SENCO will organise these reviews. 
 
The aim of the review will be to: 

 

 Assess the pupil’s progress in relation to the objectives on the EHCP; 

 Review the provision made to meet the pupil’s need as identified in the Plan; 

 Consider the appropriateness of the existing EHCP in relation to the pupil’s 
performance during the year, and whether to cease, continue, or amend it; 

 If appropriate, to set new objectives for the coming year. 
 

At Key Stage phase transitions reviews the receiving school should be invited to attend 
in order to plan appropriately for the new school year.  It also gives parents the 
opportunity to liaise with teachers from the receiving school.  Within the time limits set 
out in the Code, the SENCO will complete the annual review forms and send it, with any 
supporting documentation to the LA.  The school recognises the responsibility of the LA 
in deciding whether to maintain, amend, or cease an EHCP. 
 

 
6. ASSESSMENT 

 
We accept the principle that pupils’ needs should be identified and met as early as 
possible.  The SENCO works closely with the Senior Leadership Team including the 
school assessment co-ordinator using whole school tracking data as an early 
identification indicator.  The class teacher informs the parents or carers at the earliest 
opportunity to alert them to concerns and enlist their active help and participation.  The 
class teacher and the SENCO assess and monitor the children's progress in line with 
existing school practices.  This is an ongoing process.  
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We also use a number of additional indicators of special educational needs: 
 

 the analysis of data including SATs, Non Verbal Reasoning scores, phonic 
assessments, reading, spelling and number ages; 

 the completion of Record of Concern forms; 

 following up parental concerns; 

 tracking individual pupil progress over time; 

 information from previous schools or Early Years settings; 

 information from other services. 
 

Teachers work closely with parents/carers and the SENCO to plan an appropriate 
programme of support.  The assessment of children reflects as far as possible their 
participation in the whole curriculum of the school.  The class teacher and the SENCO 
can break down the assessment into smaller steps in order to aid progress and provide 
detailed and accurate indicators.  The SENCO tracks the progress of all pupils receiving 
additional support/intervention, using Target Tracker, the school’s tracking system. 

 
 

7. ACCESS TO THE CURRICULUM 
 

All children have an entitlement to a broad and balanced curriculum, which is 
differentiated to enable them to: 

 

 understand the relevance and purpose of learning activities; 

 experience levels of understanding and rates of progress that bring feelings of 
success and achievement. 

 
Teachers use a range of strategies to meet children's special educational needs. 
Lessons have clear learning objectives; we differentiate work appropriately, and we use 
assessment to inform the next stage of learning. 
 
Special Educational Needs Plans which employ a small-steps approach, feature 
significantly in the provision that we make in the school.  By breaking down the  
existing levels of attainment into finely graded steps and outcomes, we ensure that 
children experience success.  
 
We support children in a manner that acknowledges their entitlement to share the same 
learning experiences that their peers enjoy.  Wherever possible, we do not withdraw 
children from the classroom.  There are times, though, when to maximise learning, we 
ask the children to work in small groups, or in a one-to-one situation outside the 
classroom.  Where possible we will try to meet every child’s needs within the classroom 
through ensuring that our planning, teaching and approaches meet the needs of the 
majority of the children in our school.  
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8. MANAGEMENT OF SEN IN SCHOOL 
 

The Headteacher and the Governing Body have delegated the responsibility for the day 
to day implementation of the policy to the SENCO.  The SENCO is Mrs Carol Ainslie, 
who has Qualified Teacher Status and has completed her National Award for SEN  
co-ordination.  All teachers are teachers of special educational needs and staff are 
aware of their responsibilities towards pupils with SEN.  A positive and sensitive attitude 
is shown towards those pupils.  Staff responsibilities are identified in individual job 
descriptions.  Teaching Assistants also play a major role in the support of pupils with 
SEN. 

 
The Role of the Special Educational Needs Co-ordinator 
 
In our school, the SENCO has: 

 
a) An Assessment Role: This consists of:  
I.  helping colleagues identify those children in need of special help and placing them on 

a graduated approach to SEN support;  
2.  identifying and resourcing those at Early Intervention and Targeted Support;  
3.  reviewing the progress of these children at appropriate intervals and maintaining 

suitable records of this;  
4.  taking children off the SEN support system, when they no longer meet the criteria or 

adequate progress has been made;  

5.  supervising the administration of assessment tests as part of the screening process;  

6.  assisting in the assessing of pupils who may require additional funding;  

7.  with the Headteacher, initiating an annual review of all pupils with a Pupil Funding 
Agreement (PFA) or an Educational Health Care Plan (EHCP). 

8.  collating all necessary information and documentation necessary for conducting the 
review meeting;  

9.  visiting children in the classroom setting to observe them.  

 

b) A Management Role: This consists of: 
1. managing the day-to-day operation of the policy; 
2. co-ordinating the provision for and manages the responses to children's special 

needs; 
3. supporting and advising colleagues; 
4. monitoring and evaluating the special educational needs provision, and reporting to 

the Governing Body; 
5. managing a range of resources, both human and material, to enable appropriate 

provision to be made for children with special educational needs; 
6. contributing to the professional development of all staff. 
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c) A Remedial Role: This consists of: -  
1. gathering together all available resources so as to be able to match the appropriate 

learning materials to the children's individual requirements;  
2. helping teachers to prepare individualised programmes for children with particular 

learning difficulties.  
 

d) A Supportive Role: This consists of:-  
1. passing on information, ideas and techniques for dealing with special needs, to other 

members of staff; 
2. informing them of the range of materials available to facilitate learning; 
3. attending parental interviews in order to help develop a positive co-operative 

relationship;  
4. developing parental liaison as part of the review of pupil's progress by sharing 

necessary information and documents to enhance their understanding of procedures.  
 
e) A Liaison Role: This implies:-  
1. liaising with other schools and outside agencies; 
2. attending meetings and INSET courses appropriate to SEN in order to promote 

awareness within school of changes and/or modifications to LA and/or National 
procedures; 

3. acting as a focal point for enquiries and interests of children who have or may have 
special educational needs.  

 
 

9. THE ROLE OF THE GOVERNING BODY 
 

The Governing Body has due regard to the Code of Practice when carrying out its duties 
toward all pupils with special educational needs.  The Governing Body does its best to 
secure the necessary provision for any pupil identified as having special educational 
needs.  The governors ensure that all teachers are aware of the importance of providing 
for these children.  They consult the LA and other schools, when appropriate, and report 
annually to parents and carers on the success of the school's policy for children with 
special educational needs.  The Governing Body ensures that parents or carers are 
notified of any decision by the school that SEN provision is to be made for their child. 
 
The Governing Body has identified a governor to have specific oversight of the school's 
provision for pupils with special educational needs.  This governor is Mrs Lesley Young. 
The 'responsible person' in this school is the Headteacher.  The Headteacher ensures 
that all those who teach a pupil with additional funding are aware of the nature of their 
requirements.  
 
The SEN Governor ensures that all governors are aware of the school's SEN provision, 
including the deployment of funding, equipment and personnel. 
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10. PARTNERSHIP WITH PARENTS AND CARERS 
 

Parents/carers are important partners in the effective working relationship with the school 
in raising their child’s attainment.  Parents/carers’ contribution to their child’s education is 
valued highly by the staff of the school.  The school works closely with parents and 
carers in the support of those children with special educational needs.  The school aims 
to work in partnership with parents and carers.  We do so by: 

 

 keeping parents and carers informed and giving support during assessment and any 
related decision-making process about SEN provision; 

 working effectively with all other agencies supporting children and their parents; 

 giving parents and carers opportunities to play an active and valued role in their child’s 
education; 

 making parents and carers feel welcome; 

 ensuring all parents and carers have appropriate communication aids and access 
arrangements; 

 providing all information in an accessible way; 

 encouraging parents and carers to inform school of any difficulties they perceive their 
child may be having or other needs the child may have which need addressing and 
instilling confidence that the school will listen and act appropriately; 

 focusing on the child’s strengths as well as areas of additional need; 

 allowing parents and carers opportunities to discuss ways in which they and the 
school can help their child; 

 agreeing targets for the child; 

 updating parents/carers with relevant information; 

 making parents and carers aware of the Parent Partnership services.  
 

We encourage an active partnership through an ongoing dialogue with parents and 
carers.  The home–school agreement is central to this.  Parents and carers have much 
to contribute to our support for children with special educational needs.  The school 
website provides details of our SEN Policy, School Offer and Additional Support Booklet 
describing the arrangements made for these children in our school.  

 
 

11. PUPIL PARTICIPATION 
 

In our school, we encourage children to take responsibility and to make decisions.  This 
is part of the culture of our school and relates to children of all ages.  We also recognise 
the importance of children developing social as well as educational skills.  We show 
sensitivity, honesty and mutual respect in encouraging children to share concerns, 
discuss strategies and see themselves as equal partners in the school.  The ways in 
which we encourage them to participate reflects their emerging maturity.  Confident 
young children, who know that their opinions will be valued and who can practise making 
choices, will be more secure and effective children during their school years.  
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At Great Meols Primary, we encourage children to participate in their learning.  We 
encourage them to take ownership of their learning targets by discussing their targets 
and what they can do to improve.  For children with SEN this includes discussing the 
strategies for their success.  We encourage them, where appropriate, to take part in 
reviewing their progress and in setting new goals and challenges. 

 
 

12. ALLOCATION OF RESOURCES 
 

The SENCO is responsible for the operational management of the specified and agreed 
resourcing for special needs provision within the school, including the provision for 
children with additional funding.  The Headteacher informs the Governing Body of how 
the funding allocated to support special educational needs has been employed.  Most of 
the resources used by children having special educational needs are available within the 
classroom.  Money may also be spent on further additional resources, staffing costs and 
time allocated to the SENCO to manage the support for special educational needs and 
meet the objectives of this policy.  Any requests for further additional resources should 
be made to the SENCO. 

 
 
13. MONITORING AND REVIEW 
 
 The SENCO monitors the movement of children within the SEN system in school.  The 

SENCO provides staff and governors with regular summaries of the impact of the policy 
on the practice of the school. 

 
 The SENCO is involved in supporting teachers in drawing up Special Education Needs 

Plans.  The SENCO reviews these plans three times a year and assesses/monitors the 
outcomes.  The SENCO reports these outcomes to the Governing Body termly.  

 
Monitoring Pupil Progress 
 
Progress is the crucial factor in determining the continued need for additional support. 
Adequate progress is that which: 
 

 narrows the attainment gap between pupil and peers; 

 prevents the attainment gap widening; 

 is equivalent to that of peers starting from the same baseline but less than the majority 
of peers; 

 equals or improves upon the pupil’s previous rate of progress;  

 ensures full curricular access; 

 shows an improvement in self-help and social or personal skills; 

 shows improvements in the pupil’s behaviour. 
 
 
 



 12 

Record Keeping 
 
The school will record the steps taken to meet pupils’ individual needs.  The SENCO will 
maintain the records and ensure access to them.  In addition to the usual school records, 
the pupil’s SEN records may include: 

 

 information from parents 

 information on progress and behaviour 

 information from health/social services 

 information from other agencies  
 

 
14. LINKS WITH OTHER SCHOOLS AND USE OF OUTSIDE AGENCIES  

 
Close links are maintained with the LA support services in order to ensure that the 
school makes appropriate provision for children with special educational needs.  Where it 
is necessary to contact outside agencies, the SENCO will usually make the necessary 
arrangements and discuss with parents/carers accordingly.  

 
The school accesses a range of specialist services including: 
 

 School Nurse  

 Speech and Language Therapist  

 Occupational Therapist  

 Educational Psychologists 

 Physiotherapists 

 Educational Welfare Officer 

 Vision and Hearing Support 

 Outreach support from specialist schools 

 Specialist support from Portage/Autism Social Communication Team 

 Social services 

 Social Care Family Support Worker 

 Child and Adolescent Mental Health (CAHMs) 

 Paediatricians 

 Local Authority Statement Team 

 Wired/Parent Partnership 

 Wirral Autistic Society 

 Child and Family 

 Minority Ethnic Achievement Service (MEAS) 

 Special Education Needs Assessment Advice Team (SENAAT) 
 

Any or all of these agencies may be involved in the construction, delivery or review of 
targets set in children’s Special Educational Needs Plans in order to ensure children’s 
attainment is raised. 
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15. COMPLAINTS PROCEDURE 

 
In the case of a complaint, the following procedure should be undertaken:  
a) contact the class teacher – if not satisfied then 
b) contact the SEN Co-ordinator – if there are still concerns then 
c) request a meeting with the Headteacher  

 
If this still hasn’t resolved the concern:  
d) write to the Chair of the Governing Body who will attempt to resolve the issue but if   
 this is still not satisfactory then s/he will refer the matter to the Complaints Committee  
 of the Governing Body. 

 
If this still hasn’t resolved the concern: 
e) write to Chair of  Oak Trees Multi Academy Trust  

 
As with any complaints about the curriculum in accordance with Section 23 of the 1988 
Education Reform Act, the Authority has adopted a procedure to deal with complaints 
about the curriculum.  Most complaints are settled quickly and informally at school level; 
the complaints procedure exists for those parents who wish to pursue a complaint 
through more formal channels.  A copy of the complaints procedure is available from the 
school or directly from the Children and Young People's Department, public libraries and 
public information offices 


